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The teacing of itifl is the
teaching of a skill. It must be

I learned by practice, by doing. .
- Andrew Pudewa

Context

Springwell Park Primary is a two-form entry community primary school located in Bootle, Liverpool. We
have 463 children on roll, with 48.5% pupil premium. Bootle, where our school is located, is amongst the
top 10% most deprived in the country.

Intent

At Springwell Park Primary, we believe that the ultimate aim of a high-quality English curriculum is to
develop children’s ability and their love of reading, writing and spoken language. We pride ourselves on our
curriculum being able to successfully deliver this aim due to its rigorous and well organised structure. Our
curriculum has been carefully planned with the aims of the Early Years Statutory Framework and National
Curriculum in mind, with these aims being embedded across our English lessons and the wider curriculum.
Our approach to writing lessons have been implemented based on extensive research and planning. Our
curriculum has been planned with progression in mind, where children are constantly consolidating their
skills by building on prior taught knowledge. Our writing sessions are high quality text focused, with the
selection of texts being mapped out on our Long-Term Plan in order of progression.

We aim to create extremely able and competent writers at Springwell Park. We intend to create writers who
have a strong understanding of taught grammar and punctuation and are able to apply that knowledge to
their work. We aim to create children who are not only coherent writers, but also children who thoroughly
enjoy the process and receive a great deal of pleasure and satisfaction from it.




Purpose of Study
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The programmes of study for writing are constructed similarly to those for reading: Park
e Transcription
e Composition

It is essential that teaching develops pupils’ competence in these two dimensions.

Transcription

Transcription is the act of putting words down on a page to form a piece of writing. Transcription
encompasses spelling and handwriting. Writing down ideas fluently depends on effective transcription: that
is, on spelling quickly and accurately through knowing the relationship between sounds and letters (phonics)
and understanding the morphology (word structure) and orthography (spelling structure) of words.

Composition

Effective composition involves forming, articulating and communicating ideas, and then organising them
coherently for a reader. This requires clarity, awareness of the audience, purpose and context, and an
increasingly wide knowledge of vocabulary and grammar. Writing also depends on fluent, legible and,
eventually, speedy handwriting.

An education that does not teach
clear, coherent writing cannot
provide our world with thoughtful

adults; it gives us instead, at the
best, clever children of all ages.
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How Do We Prioritise Writing at Springwell
Park?

Springwell
Park

Funding

Each academic year, a proportion of the school budget is allocated to literacy. We use this money to
maintain and enhance our curriculum. We are able to ensure each class has a healthy supply of high-quality
books, including books on our writing Long Term Plan.

Timetabling

In reception and Key Stage one, our children have a daily timetabled phonics session (see our Reading Bible
for more information). Within this phonics session, the children practice their letter formation and spelling.
In EYFS, writing activities are timetabled into our provision, including fine and gross motor skills. The
children complete writing activities in small, adult led teacher groups.

In Key Stage One and Two, our children have a timetabled daily writing lesson. These lessons follow our
Springwell Writing Policy and the children embark on a journey of immerse, imitate, and invent. In addition
to this, the children have a 30-minute SPaG lesson, where they are able to explore spelling rules and
patterns.

Planning

We have ensured that writing is a priority at Springwell Park by completing research-based planning — both
weekly planning and long term. Our writing journey is focused on a high-quality text — the focus text is
mapped out on our long-term plan and is in order of progression in terms of themes and vocabulary. Our
writing lessons are planned with our Springwell Writing Journey in mind to ensure an effective sequence of
lessons and therefore teaching and learning. We ensure progress by planning in line with our progression
map.

Monitoring

Assessment is very important to us at Springwell Park to ensure that our children are being appropriately
challenged. Our marking is of high quality and is used to determine future planning and learning outcomes.
As part of our writing journey, the children complete incidental writes where they able to apply their taught
grammar skills ahead of a long, independent write. Our teaching staff are able to mark these and act
accordingly to ensure success within the independent write. We also conduct pupil interviews regularly.

Our reading provision is monitored through book-looks and learning walks, conducted by SLT, English Leads
and/or our external English Consultant.

Training

We pride ourselves on the training and CPD that our staff, both teachers and TAs, receive. Training is
identified for staff in our writing action plan. We have termly visits from our English Consultant, and during
these visits, the English Leads receive CPD as well as the teaching staff — this can be through the staff
watching our consultant teach lessons, or the staff being observed to improve practice. The English Leads at
Springwell Park work hard to ensure that the teaching staff have an abundance of resources to complement
their teaching and improve learning outcomes.




We conduct internal writing moderation across year groups in order to ensure good

practice and consistency with staff judgements. o
Environment 0 $dEl
Our school environment shows how we prioritise writing. Every classroom has a writing Springwell
working wall, which is updated daily as the children learn — the displays showcase the Park

children’s sequence of learning. The reading to writing journey is also very clear around school due to the
abundance of reading displays we have.

Accountability

Everyone at Springwell Park is responsible for the writing outcomes for our children. The Class Teachers
oversee the attainment and progress of their children, monitored by SLT during Pupil Progress. Class
Teachers are aware of who their bottom 20% children are, as well as pupil premium and SEN children. The
attainment and progress within writing is overseen by the English Leads, who work closely with class teachers
to accelerate progress and outcomes.




Early Years Writing at Springwell Park
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Writing is an incredibly complex skill. Before Park

I'M NOT JUST PLAYING... children can hold a pencil, they need to be able to sit
up and move their arm independently of their body. They need to be
lianileamingisebalcncoisa tadt able to isolate their fingers to hold their pencil. To write, they first
when | am older and when | am ready, . .
| can write using my core, shoulder, ~ N€ed to visually understand the difference between letters. And, then
arm, wrist, hand and finger strength!  they need to remember how to form the letters. Before this, they also

@Earlyyearswherethemagicbegins need tO haVE SUCCess Wlth pl’e-WI’ItIng ShapeS

Fine and Gross Motor Skills

Our children in Early Years are given
ample opportunity to develop their
fine and gross motor skills — we
completely recognise that this is the
start of the writing journey. The
children develop their upper body
strength before developing their
hand control. Our fine and gross
motor skill activities are progressive
across our EYFS years and are a
mixture of adult led and within the
provision, both indoor and outdoor.
The quality activities are mapped out
on our medium-term plans.

Letter Recognition and Formation

The children in Early Years learn to recognise letters and read | 4 b C d e f
through our phonics programme, Read Write Inc (please read a b C d_ g f

our Reading Bible for more information). Our children start | aomamessse |vownthelacesto | cutarouatne | aouns e Uttoffthetop | Down the stem

and down the the heel and caterpillar. dinosaurs bottom, | and scoop out the | and draw the
leaf. around the toe. up his tall neck & | egg. leaves.

this approach in summer term of nursery, ready for reception. downtotis s

. o . . he i o i ¢ ke T,
The children begin this journey by learning the single sound |9 g h i J j k ‘1

rhyming phrases and begin to encounter letters.

Around thegirls | Down the head, | Downthebody [ Downhisbody, | Downthe Down the long
face,downher | tohishoovesand | anddotforthe | curl, dotforhis | kangaroo'sbody | leg.
hair and give her | over his back. head. head. tail and leg.

In reception, the children start begin doing whole class set 1 |

. . . . u r
single sounds. The children learn to recognise the single m n 0 p q ,
| A P lqu r

sounds, with letter formation being conducted and taught in

small, adult led groups. The children are then assessed and e e E m et
placed in progress groups. Within their new groups, the |g t u v Wd X
children will continue to practice their letter formation, before S Z,t U, V W X
moving on to writing words, using their phonics knowledge. |so s foomaciowr |somamsumer |oomauinens| oo v sow. | oomveam
The children complete this work within their lined phonics y = — I
books. Progress is closely monitored by the class teachers and U Z

Reading Leaders, with additional interventions in place for |.... ..l

those on track.



https://www.griffinot.com/letter-formation-families-teach-handwriting/
https://www.griffinot.com/pre-writing-shapes-what-are-they-and-how-to-teach-them/

Adult Led Writing opportunities

Our writing activities are high quality text focused. Our focus texts have been planned
with progression in mind and are in order of challenge. The children are taught writing
skills through adult-led activities and complete their independent writing in small, adult
leg groups. The children commonly write CVC words, phrases, captions, speech bubbles,

posters, and finally simple sentences.
Within reception, the Pie Corbett ‘Talk
for Writing’” model is used to develop
pupils’ understanding and retelling of
familiar stories. The children create
story maps which they then use to
recreate their own stories. The
children in reception complete their
writing activities within their literacy
books and this is used to form the
teacher’s judgement.

Continuous Provision

Writing opportunities are always
planned for within our continuous
provision, both indoors and outdoors.
We pride ourselves on the quality of
our provision activities. The activities
are planned within our medium-term
plan to ensure they are relevant and
of high quality.

Our high-quality continuous provision
activities enable our children to apply
their skills independently.

Interventions
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We pride ourselves on how hard we work to ensure that no child is left behind. We conduct phonics
interventions for our children not on track, and within this intervention, letter recognition and formation
form a key part. Our children also receive intervention to help them with name writing and general letter

formation.




Our Writing Curriculum -
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Springwell
From years 1 to 6, our writing curriculum is whole class and has high quality stories at the Park
heart of the curriculum.
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Our writing lessons are all high-quality text focused — the focus text is
mapped out on our long-term plan and is in order of progression in
terms of themes and vocabulary. Our high-quality texts were chosen
in collaboration with our English Consultant and chosen due to their
themes, plots, vocabulary and language.

In Spring 2, we have a whole school focus book — this is where each T EL | =S FEE
year group is completing work on the same book. This enables us to
complete a whole school project.

High Quality Text Focused

Our writing lessons are all high-quality text focused — the focus text is mapped out on our long-term plan
and is in order of progression in terms of themes and vocabulary. Our high-quality texts were chosen in
collaboration with our English Consultant and chosen due to their themes, plots, vocabulary and language.

In Spring 2, we have a whole school focus book — this is where each year group is completing work on the
same book. This enables us to complete a whole school project.

Springwell Writing Journey

- Immersion Immersion Immersion
Book Hook’ Immersion . L
ere is a focus on the Children revisit Children will be able to
The children will be ‘hooked’ Children explore and vocabulary from the previously learnt skills show that they can
into the high quality focus * investigate the text. text. Can this be -Itﬂ L] “‘e’f‘ ; Fhance*‘ I
text, Their interests are added to a working of consolidation. hey have been taught
captured. wall or within a class Children are taught within short writing
word bank? new grammar skills. opportunities.
S ¥
[
Proofreading and Editing Imitate (Model/Write) " Imitate : Proofreading and editing
pupils should be taught T el icaeleact etage e Teachers will introduce the intended Pupils should be taught how
throughout the whole unit; - . piece of writing and teach the related 2
writing process for children to use I to proof-read throughout the writing
of work how to proofread, ; . , features with the children. This stage process, and they should have the
until they can do so and alter to build their own piece of . . . !
independently. e is important, especially if a pupil’s prior opportunity to proof read (and if
P : ' life experience is limited (IE never appropriate, edit) the piece of short
hayi etter) o,

Proofreading and editing
The children will be given the

opportunity to proof-read and
* edit their own work before it is
marked by the teacher.




The Springwell Writing Journey is used to ensure a good sequence of learning. Our journey enables the
children to encounter new skills, consolidate prior skills, and apply both to short and longer pieces of
writing. Please see below for an overview flow-chart of our sequence of learning journey.

Our writing journey starts off with a book- é,
hook. This enables the children to get ™=
immersed into the focus text prior to  something has happened overnight & now our classroo'n is a crime
completing the sequence of learning. scene.lhope Yr1can investigate and solve the crime. ringwellpark
Proof-reading and editing features right
throughout the three stages.

CrrindwualiVaard
SpringwellYearl

Immersion — pupils are immersed in the
text through a variety of activities, such as
role play and comprehension work, whilst
investigating the text in depth, looking at
vocabulary and word and grammar
choices. Within this phase, the children
revisit previously taught grammar to
ensure that they understand what has
been taught, before being taught new
grammar objectives. Small, incidental writes feature within this section of the writing journey — the children
use these writes to apply their knowledge and the teacher is able to assess and address misconceptions,
prior to moving onto the long piece of writing within the next sections of the writing journey.

Imitate — This is the model/write stage. If the genre of writing is new to the children, they are taught the key
features of that piece of writing. Teachers will model each stage in the writing process for children to use
and alter to build their own text.

Invent - The children apply the skills that have been taught throughout the unit of work independently to
produce their own piece of writing. Pupils are given the opportunity to proof-read and edit their work
before being marked by the teacher.

The ‘book hook’ The children will be introduced to the high-quality text. The children will be
‘hooked’ into the book via a high-quality activity and/or experience. The
book hook does not necessarily have to be an activity in the writing books,
but should be evidenced with the use of a learning receipt. The purpose of
this is to engage the children and therefore utilise their interest to create
quality pieces of writing.

Immersion Once the children have been ‘hooked’ into the book, they are then
immersed into the text through a variety of activities, such as role play,
comprehension work, investigating the text in depth and exploring author
choice of wording and phrasing.

Immersion Texts have been carefully selected due to the high level of vocabulary.
Vocabulary is a focus throughout the whole school, and this should be
explored within the book. Children should be given the opportunity to
explore the meaning of new words, including their definition and their
effect. Key vocabulary should be added continually to the working wall.
Immersion Children should be given the opportunity to revisit previously learnt
grammatical skills from a previous focus book/unit of work. This offers the
children the chance to consolidate a previously learnt skill and enables
them to recall it from their retained, long-term memory. Children should
then be taught new grammar skills and year group objectives.




Immersion Children will be given the opportunity to complete short bursts of writing
throughout the unit of work. This enables the children to apply their skills in
writing (both retained skills taught previously and new skills).

Proof-reading and editing | Proof-reading and editing should not be limited to after a piece of
independent writing, but instead taught discreetly and revisited often
throughout a unit of work. After every piece of short writing, and prior to
the teacher marking it, the children should be able to proof read and edit
their work.

Imitate Children will be given the opportunity to explore the key features related to
the particular piece of writing. This is essential before the writing process.
For example, the key features and purpose of instructions, of a letter, and
so on. This is particularly important for children who will have no personal
life experience of reading instructions or of writing and sending a letter.
Teacher judgement to be used to deem if this is necessary — have your
children previously completed this form of writing with you? Do they need
to go back over the features?

Imitate There will be a big focus on modelling. The teacher will model each stage of
the writing process for the children to use and alter to build their own text.
The teacher will model high expectations of handwriting and how to
effectively use the working wall.

Proof-reading and editing | As the unit of work progresses, the children’s independence with proof-
reading and editing should increase. The children should, after every single
piece of writing, have the opportunity to proof read.

Vocabulary

Vocabulary is a priority for our children right across the school.
There is an expectation for the teachers to continually model
high expectations with standard English and use a range of
vocabulary to ensure that the children encounter new words.
All of the high-quality texts have been specifically chosen due
to the fact that they lend themselves well to an exploration of
vocabulary, progression of skills and strong themes. There is an
expectation for the key vocabulary within the quality text to be
explored with the children. The exploration of vocabulary
features within our teaching of reading and writing.

Within the immerse section of the writing process, the children
are able to explore the vocabulary within the book through high
quality activities planned by the teacher. The children explore
the definition of the words, as well as the effect the words had
within the text. Key vocabulary is also added to our working
wall and incorporated into a word bank. Our teachers model
using these resources during the imitate part of the writing
process to model good practise.




Spelling, Punctuation and Grammar (SPaG) o

Our children in EYFS and year 1 learn to spell through their phonics sessions. Grammar - QE’

and punctuation are taught within their writing session. Springwell
Park

Children between years 2 and years 6 have a dedicated and discrete SPaG session for 30

minutes every day. We follow Spelling Shed within these sessions as a scheme of work and for resources
and activities. The spelling lessons follow a four-part lesson (the revisit, teach, practise and apply approach
using spelling rules and patterns), with the lessons providing opportunities to consolidate and revise
grammar and punctuation skills previously taught, with a focus on sentence structure, to reinforce the
application of the spellings in context.

“Children need systematic spelling
instruction to learn how the writing
system works and not just memorise

We ensure that our SPaG sessions aren’t just about
children memorising words. We have worked hard to
ensure that our sessions are meaningful and, through
effective teaching and assessment, the children are
able to retain the information and apply it to their
writing. We ensure that we take time to study and
analyse words, including but not limited to, word families, synonyms, and etymology (the history of words,
root words, and prefixes and suffixes). Examples of some of the questions we continually explore when
investigating words are;

how words are spelled.”
Treiman, R. (2018), Teaching and
Learning Spelling.

e How many syllables does the word have?

e How many sounds does the word have?

e What spelling rules are associated with this word?
e Does the word have a prefix or a suffix?

e Does it have any silent letters?

e Does it have a long or short vowel sound?

Our children have one weekly spelling test to assess the children’s understanding of the spelling rules that
have been taught. The children complete a spelling test containing ten words and three sentences, where they
independently apply the word within a sentence that is dictated to them by their teacher.

Handwriting

Springwell Park has high expectations with presentation and handwriting. The application of our
handwriting policy is encouraged throughout the school, and across all subjects within the curriculum.
Teachers continually model high expectations of handwriting on the board and within books and marking.

Children from within our school nursery formulate the foundation stage of a capable writer. Children are
encouraged to mark make and eventually form a pencil grip. This progresses onto children in reception
being taught common letter formation, before moving onto pre-cursive within Key stage 1 and cursive from
Y2 summer term onwards.

Children are encouraged to ensure that their letters are of appropriate sizing, including ascending and
descending letters. Teachers are encouraged to use our school font on resources, classroom displays and
work within books. Here is a copy of our font:

Aa Bh Cc Dd Ee Ff Gg Hh Li Jj Kk LL Mm Nn Oo Pp Qg Rr Ss Tt
Uuw W Ww Xx Yy Zz

Teachers have the discretion to pinpoint specific groups of children from within their class that need
handwriting intervention and act upon this need. Handwriting Hero should be encouraged.




Writing Assessment

Children’s writing is assessed against the national curriculum objectives. What the assessment
and marking looks like depends entirely on what section of the writing journey the children are up

to it. Proof-reading and editing features throughout the writing process, and always before the

teacher marks the work.

Immerse — When the children are within this part of the
writing journey, they will complete incidental writes to
apply prior taught knowledge and showcase their skills
with the current grammar objective. These short bursts
of writing form part of the teacher’s assessment of the
children’s ability. After a teacher has marked a piece of
short writing, there is an expectation that the pupil will
understand how it can be improved next time so that
they can apply those improvements during the invent
section of the writing process.

Imitate - During this section of the writing process, the
children would explore the features of the intended
piece of writing — this is assessed by the teacher to
ensure that the children are familiar before they begin
the extended pieces of writing. The children would then
complete a guided write — this is marked by the teacher,
which will help the children with their independent
write.

Invent — The invent section is where the children
complete their own independent write. At Springwell
Park, teachers plot children on a whole-class summary
sheet according to their assessment criteria. This
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summary sheet will inform future planning and ensure that
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the children make progress. After a piece of independent
writing created through the invent section of the writing
process, teachers use the ‘Teacher Moderation Toolkit to
support their judgements and inform moderation of work.

Each teacher has a hard copy of this, as well as an electronic

copy on the shared drive.

Internal Moderation — We regularly conduct internal

moderation to ensure that judgements are agreed throughout

the school and that standards are consistent.




Writing for Pleasure 0

At Springwell Park, we work hard to increase both our reading for pleasure and writing for - QG’
pleasure. Our aim is to create children who thoroughly enjoy the process of writing. We Sp rihg'weu
want the children to want to write and not just do it because they are instructed to by their Park

teacher. In order to achieve this, we:

“I think writing

High-Quality Texts should give
We ensure that we use high-quality texts as a focus for our writing activities. Our EESIEGHI=NW/all;
texts are enjoyable and inspiring, the idea being that, the more enjoyable the else should it be
focus text, the more motivated the children would be to complete writing. aboute It is not
nuclear physics. It
Writing Opportunity Tables actually has fo
At Springwell Park, we pay particular attention to the reason behind a piece of SiiE |2 leasur = ol ,’f
writing. We do not want the children to just think they’re writing purely for is worth nofhing.
assessment, but rather for a purpose. Our staff have had training in the following: Stephen
Greenblatt.
Definition Example

Task This is the actual activity that the children e \Write a letter to the Night
are completing. We ensure that our Gardener from the perspective of
activities are stimulating and challenging. William.

e Write a newspaper report detailing
the events of the Great Fire of
London.

Purpose This is the purpose for the writing activity. e To inform the author of the text
Our teachers ask themselves — what is the about the children’s opinion of the
purpose of this piece of writing? If the story.
children know their writing has a real e To persuade Ms Webley of
purpose and an actual audience, they something.
would be more likely to enjoy the process e To entertain the children in a
and therefore produce a piece of writing different classroom.
they are proud of.

Audience We work hard to ensure that the children e The author of the text.
understand that their piece of writing has e Ms Webley as the headteacher.
an audience and that the audience isn’t e Parliament
always just the teacher. By the children e Royalty
knowing who the audience is, they are e The children’s peers
more likely to produce a better piece of
writing.

Form This is what form of writing the task is. o Letter
This explains what type of writing activity e Report
they will complete. e Narrative

Our writing opportunities are mapped out on Writing ToeNight Gardener Tery | Ve 3 e oe | Persiate The tight Gardener. | Leter

William

Opportunity Tables for each year groups. This means that Conjanctions.
the teachers are aware of what writing tasks the children
are completing throughout the year, including their
purpose, audience, and form.

Wite an ariide all about | Inform Residents of Grimlock | Newspaper report
The Night Gardener. Lane
Re

Mog’s Christmas Calamity - An innovated, exira Enteriain aders of the book Narrative

Judith Kerr nightmare for Mog

Conjunctions, adjectives,
nouns, proper nouns (recap of
all taught so far)

Aletter of apology from | Letter of apology. Mog's family Letter

:::::




Writing about Real Events

Writing about real event opportunities examples

As well as using our

focus texts for a A recount after any school trip. This would go in the exercise book related to

writing stimulus, we trip, IE if you went on a geographical field trip, the recount would go in your
also enjoy writing geography book.

about real events. We
acknowledge that,
when writing about a
real event, the National, significant events such as the Queen’s death or the King’s coronation.

A write up of the ‘wow/hook’ that they experienced instead of a learning
receipt.

audience or purpose is

very clear for the

children. Letters to a teacher in the school / letters to somebody in their life that they
want to thank, and why (a personal real event as opposed to a shared one)

A recount of a workshop that the children experience in school.

Extra-Curricular Writing

Teachers at Springwell Park take advantage of opportunities for cross-curricular writing. We have an
expectation for an element of writing featuring within the wider curriculum books. Within the pieces of
cross curricular writing, children will be able to apply the skills, knowledge and understanding acquired
through their writing sessions. This offers the class teacher a chance to assess the children’s grasp of the
writing objectives, as the children will be applying these skills at a time where they have not immediately
been taught.

The children will be incorporating these skills from their retained knowledge. This offers a superb
consolidation opportunity. The cross curricular pieces of writing can be used to form a judgement within a
standard for handwriting and will help with teacher assessment.

Subject Writing opportunities

History e A non-chronological report about a significant person in history.
e A newspaper report about a historical event time in history.

Geography e A write up of field work (including annotations)

Science e Evaluation of a science experiment.

Curriculum Enhancements

At Springwell Park, we work hard to enhance our writing curriculum in order to raise its profile and
increase the children’s writing for pleasure ethos.

External Visitors - We Year five have enjoyed spending time with the Liverpool poet Levi Tafari A lovely morning learning how to write poems with our special poet
Often invite visitors t?viiay‘Jerarrrwi‘ngrhow to use personification to write a poem§ & visitor Andy Tooze. @springwellreads @Springwellpark_

into our school in
order to inspire and
motivate our
children. We work
hard to invite authors
and poets into school
in order for our
children to see the

-

writers behind the books and poems. These
sessions involve writing activities within, as well as follow up writing tasks. Examples of who we have had
in include Levi Tafari, Andy Tooze, and Matt Goodfellow.




Curriculum Days and Assemblies - We enjoy Such a superb assembly this morning from the poet Levi Tafari. My class
celebrating significa nt events, such as World haven't stopped talking about it all day! @Springwellpark_

@springwellreads

Book Day and Poetry Day — although these S
days are linked to reading, they also involve a
great deal of writing. We enjoy hosting
assemblies from authors and poets in order to
inspire the children.

Competitions — Where possible, we enjoy
encouraging children to enter into writing
competitions outside of school. Examples of
this include the BBC 500 Words competition
and a festive competition through Positive
Footprints, where the children have to write a
letter to Father Christmas.




